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. The two techniqgues for advapced standlng treated here

are (1) the Advanced. Placement nggram administered by the College
‘Entrance Examination Board and (2) the varxous flans that enable
sSuperior students to také courses in nearby colleges -and universi'ties

while they are completing their high school prograss. Some outcomes
of advanced standing practices are: improved communication ‘between
the h1gh schools and colleges; greater emphasis -on program planning
to accommodate individual student abilities and achlevements. the

‘Opport\\lty for advanced standing students to 1nclnde in. the .-

colledidte 'prograns:studies that they might not nornally have had
time -to pursue;'and financial 'savings to students whose stay in
tollege is shortened by acqeleratlon. More than 25 percent of the
‘fourvyear colleqes and universities subscribe to the prlnczples of
the CEEB program, and a number of institutions have -developed other
advanced standing programs. Reports on ,ithe perfornance of advanced
stand1ng~students indicate a high degrée of satisfaction with this
pmeans of motivating superior students ‘and providing them with .-
opportunities to progress at the rates at uhlch they are capable.
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‘Highlights*

.
. 1. Advanced standgng programs epable superior

students to receive appropriate placement and’
college credit for college-level work completed
during their high school years. . '

2. Some outcomes of advanded standing prietices

s

, are: , ° ' o ]
¢ > - i

a. Improved communjcation between the hlgh
schools and colleges.

S s

. Greater emphisis on program planning to
accomnrodate individual student abilities and
achievements. v

c. The opportunity for advanced standmg stu- .
dents to include in their collegiate programs
studies which they might not normally have

ge gt grens T . . ¢
had time to pursue. -
- .
.d Flnancml savings to students whose stay in

college is shortened by acceleratlon -

N

3. More than a fourth of the 4—year calleges and
universities subscribe to the principles of the
Advanced Placement Rrogram admlnlstered by
the College Entrance Egamination Board. A
number of 1nst1tutlon> ‘have dbveloped other

local conditions. .

. .

4. ‘Each college devises its own policies and prac-
tices for granting students advanced standing
.for college work mastered in high school. .

5. Reports on the performance of advanced *stand—
. ing’students )ndlcate a high degree of satlsfac—
tion with this means of motivating superlor
‘students and providing them with opporturi-
ties to progress at'the rates of which they are
capa_ble.
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AMERICAN E UCATION is. Qomrmtt,ed to .the maximim de- .
velopment of the [taléhts of every student, as. an objective an an .

ideal. 'While the peed for these talénts is growing, the task of
‘full development becomes more complev: a8 enrollments’i increase and

. as individual differences in background and “preparation become :

 greater among sfudents. The most promising gvenues of progress .
toward the goal of maximum mdlwdual development seem to be
those whlch prqvide ﬂe‘nblllty in the rate, depth, and breadth of
study Advanced standing. is one of several means used by insti-
tutions to.proyjde this ﬂenbrhty Related practices,-such as ea.rly
edission and dit by exammatlon are to be treatéd in later i 1ssues
of the series “New Dimensions in ngher Education.”

- This publication ‘shows how organized-advanced standing programs .

~ provide flexibility by pérmitting academlcally able students to take
collsge-level work during their high school years and to receive appro-
pnate placement and college credit after their admission to college.

The two ‘techniques for adyanced standmg treated here are: (1)
the’Advanced Placement Program administered lfy the College En-
.trance Exami atlon Board, whereby students receive advanced stand-
ing in colle;g on the bas1s of college-level work which they , have
completed in| high school and (2) the various gplans which enables
superior students to take courses in nearby colleges and universities |
while they are completing their high school programs.*

The major! sources of data have been journal fxrtlcles, materials on
file at the College Entrance Examination Board, and consultation
" with persons prominent in the field. Valuabl assistance was also +
provided by the following" representatives of the College Entrance
Exammatloli Board: Jack ‘W. Arbolino, diregtor of the Advanced
Placempent Program, David A. Dudley, and' C iarles R. Keller, former
‘directors, Samyel A. Kendrick, Yxce-premden for examinations and
research and Paul Hazlett, research associate .

" Refererices+ to advanced standing programs at individual insti-
tttions are intended to be illustrative only, smca it would not ‘be

within the scope of, this report to describe all of t 10 growing number
* of sucl programs.. A first draft of this pfblication was subsitted ~
* .%o, dxrectors of advanced standing programs at & number of insti-

a .
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. tutions. ~Their commegnts and those of others familiar with programs _

or research in the field have been incorporated in the final draft.
Editorial assistan?e in the preparation of the manuscript was' pro-
vided by Lanora G7 Lewis of the Office of Education staff.
A S , o
Coa . ~ N

O Ho,.\mn.D. BasBIDGE, JR.
Assistant Commissioner for Higher Education

.

HaroLp A. HaswsLL, ~
Director, Higher Education Programs Branch
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- ADVANCED STANDING .

. . L .
WHBILE ATTEMPTING to provide higher education for all who, @
can profit by it, institutions are scekmg,..to make available programs  °
gppropriate to a broad array of individual needs and individaal dif-
ferences. Because it xs urgent that opportunities be provided for
superior students to progress at their own rates, many educgtors ang
other citizens are examining critically those traditionsal curricular
patterns based on conformity of individual progress to group require-
ments. For e\ample the Rockefeller report, The Pursuu of Excel-
lence,/recommends . .~ many educational patternq—each geared to /
the particular capacltles of the student for whom'it is designed.” !
This suggests that the typical curriculum designed for groups of stu-
dents progressing at thé average rate ie no longer adequate for all
students and must cither be supplemented or replaced with new
techmques which proude greater " flexibility in meetmg curricular
requlrements ‘

* During the past decade, there has been an expansion of efforts to
provlde clmllenwmg programs for superlor students. Ionors and
indefendent study programs have inereased, gnd many faculties are
taking a new look af credit by examination, early admission to col-
lege, and advanced standing.

The pattern of. advanced standing, with which this publicatign

concerned, has developed partially as an answer to some of the oi;gc
tions to early admission. Like early admission, advanced standing: '
enriches the programs of superlor high school students with college
work; unlike early admission, however, it requires that the students
complete high schiool®programs before enrolling full time in’college.
On the basis of colleg,e-level work completed during high-school years,
the advanced standing students receive appropriate placement guand
credit accordingsto the policies estabhshed by the institutions they
enter. In other words, advanced standing ‘students literatly skip col-
lege work for which there has been adequate coverage during ‘the
high school years.

Advanced standing, as the term is used in this pubhcatlon is defined
as the. pattern which enables superior stugénts to receive appro-
priate placcment credit, or both, on the basis of the college-level

-

t The }’unuit of Ercellence. FEducalion and the Futurc of America, Spcefal Studles Project, Report ,',}L._M
Rockefeller Brothers Fund. GQarden City, N.Y., Doubleday & Cowpany, 1958, p. 32
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2 ADVANCED STANDING
. o .

Gourses tflev have taken in high school Accordmgl} it embmces both
the Advanced Placement Program admlm.sterea by the College En-
trance Examination "Board, an(g those progr‘ams administered” by
individual colleges and universities which admit Superior stwlents to
college courses while they are finishing their.high school werk. Since
the scope of this publication does not Permit description of ull of the
growing numbér of adv anced stunding programns, institutional ref-

.erences are intended’ to be illustrative only i '
< The Advanced Placement Progi'am

The_Advanced Placement Progrim of the Colleoe Entmnce Lxane-
matlo’*fi‘oard is an outgrbw'th of two studies ﬁmmcul b} tlre Fund for
Advancement of Education: the Gereral Education in’ School and Col-
lege Study and the School® zmd College Study of Admlssmn with Ad-
vanced Standing, . %

. The first of thése, a stydy of the academlc records of 344 graduatcs
of Andover, Exeter, and Lawreénceville who were members of the 1951
graduating classes of Harvard, Prinegton, and Yale, wasfconducted

“by & committee representing’ the schools and colleges involved and
resultéd in, the report General Education @ School and College. The
study revealed considerable everlap of subject matter in tHe general

Ve
education programs of many capable students during the last 2 years .

of high school and the first 2 }ears of c6llege. DBased an their ﬁndmgs,

the committee recommended dthe adoption of a coordinated 7-year

program for quahﬁed Ytudents as an alternative’to the usual 4 years

of secondnrv school and 4 years of college leading to the B. A. degree "2
)

* About the same. time, the president of Kenyon College’ was pro-
motmg a plan designed to coordinate gna enrich the general education
of academically able students in the schools and colleges. *The result

. was the experimental program known as the School and College Study
of Admlssmn with Advanced Standing, begun in the fall of 1952.
"Seven schools offered college-level courses durmg 1953-54 and 12 col-
leges agreﬁ to grant advanced placement, credit, or both to students
who performed creditably in the courses and en the examingtions.
The program continued as the School and College Study of Admission
with Advanced Standing during 1954-55. It was* renamed the

> Advanced Placement Program w'hen the College. Entrance Examina- -

ion Board assumed responsibility in 1955-56. . .
One of the major feattires of the Advanced Blacement Program is
that the responsibility for providing an enriched and cl:allenging aca-

—_—y ’1 .

3 General Education ;n School and Cflleae. Cambridge, Muss.“ Harvard Unlvcrs‘.ity Press,. 1952, p. 112 .
B X
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- THE ADVANCED PLACEMENT PROGRAM |

demic program for stiperior students is shared by the high school and
the college. “Each must.make substantial departures from well es-
tablished routines to permit.the individual students to break out of
the cusboma.ry lock step.” * The high,schools teach tlte courses; the
colleges place the students and credit them with the work; and the
College “Entrance Examination Board coordinates the program.
Subject commiftees composed of representatives from the high
schools and colleges have prepared suggested criteria and syllabi for-
the courses. The CEEB Advanced Placement Examinationdy in which
essay questions predominate, are given in literature and English com-
position, American history, European Aistory, French, German, Latin, ‘
Spanish, mathematics, biology, chemistry, and physws "Bach exami-
nation estimates the level at which the-student should begin his college
study. ~ Comniittees of readers, representmg both high scl:ools and
colleges, grade the essay qyestions and assign scores ranging from 5
(high honor) o 1 (failure). The Educational Testing Service sgores
the ob]ectlve questions. The examination papers and interpreta-
tions, with the school’s recommeéndations and descriptions of the
advanced placement courses, are then sent to the colleges.
Art,}culatlon or the lack of if, is an age-old educatjonal problem.
"The A(lvanced Placement Program is making substantial contribu-
_tions toward improved communication between high school and college.
- TeacBers from both levels work together on’ the committees. In
addition, they meet at the summer conferences sponsored by the pro-
gram coordinators. Illustrative of the scope of this activity are the
cotfferences which were held during the summer of 1960: for adminis-
trators, Lawrenceville School (N.J.); for biology- teach‘ers University
of Colorado; for chemistry teachers, University of Illinois; for English
_teachers, Smlth College (eastern conferenae), Noxthwestern Univer-
sity (westerh conference); for history teachers, Stanford University;
for foreign language teachers, Hotchkiss School (Connecticut); for
mathematies teachers, Case Institute of Technology, and for physxcs
teachers, Columbia Universityy
“In 1960, Bowdoin College .and the Umversrty of Denver 1ndepend-
ently sponsor,ed Advhnced Placement Summer Institutes in ehemlstry,
the University of Michigan in Latin, and Yale University in biology,.
chemistry, mathematics,and physics. Inaddjtion,the New York State
Department of Educhtion financially supported Advanced Placement
Workshops in American history at Vassar College, ‘biology gt
Manhattan College, chemistry at Colgate University, English at-
Cornell Unlversmy, and mathematics at New York City College.

] Bridqing the Qap Brtween School and Coliege, Evaluation Ropo;t No. 1. New York, 'I'he Fund for the
Adv t of Education, 1953. p. 57 '




4 * ADVANCED STANDING <

The Growth of tlie Program - s ' ?

The Advanced “Placement Program has increased from the 12
institutions originally participating to over 400 colleges and univer-

" sities which subscribe to the principles of-the Advanced Placement

Program This number represeijts slightly more than a fourth of the

" 4-year institutions of lnfvher education.* In 1955-56, 1,229 students

<

Lcandidates., /

from 104 high schools tool\ ,199. e‘(annnatlons and entered 130 col-
leges. In 1959-60, 10,531 students from ‘890 schools took 14, 158
examinations and entered 567 colleges.® . '
Although the program has grown rapldly the numl)er of participat-
ing high schools is relam ¢ly sinull in comparison to the fotal number
in the United States. The temlenc) for a lirge number of advanced
placement candldates to enroll in a small number of colleges and
universities'is also a limiting factor. @Thirteen colleges in 1958 and
18 in 1959 »enrolled approumatel) Kalf ;of the advanced placement ,
* There are signs that this Situation is changxng Interest has been
generated by the growing number of universities participating in_the
Advenced Plucement Program and somne State education agencies are
encouraging its use. In Oluo the presidents of the 6 State-supported
institutions have issued a statement endorbmg the program, and 40 of
the private and church-supported institutions have indicated, their
willingness to grant placement or éredit. -A full-time officer has been
appointed to coordinate the activ ities of the program within the State.
Working closely with the coordinator is th(;)?lno Council on Advanced

‘, Placement an advisory cominittee of Tepkesentatives from the col-

-,

leges and universities. The program includes regional conferences
for secondary school administrators and regional sub]ect c0nferences
for high. schqol and college teachers .
8 Oregon Council oy Advanced Placement formed in the spring
of 1960, is'composed of representatives from the high schools, colleges,
State Department of Education, and associations of school admini-
strators and teachers. The Council® hopes.to increase the number of
Oregon high'sthools which offer advanced placement courses by help-
ing them establish the courses. )
In Arizona, the intefest in the prografa by the University and
Tucson schvol officials resulted in a 2-day conference held at the
Upiversity in March 1958, An outcome of the conference has been
the development of advanced plucermnent courge outlines throygh the
cooperativé efforts of Unlversxty and high school teachers

{
¢ Based on the number of lnstltutluuq respon, llng tu the Office of Educativn Qpening (Fall) Fnrollment
‘Survey 1959,
. #College Entrante Examination Bu'\rd A Gutde to Me(ldqqnud Placement Program, 1900-61. Now York,
The Board, 1960, p. 8. . .
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In one Pittsburgh -lugh school. . twa. professors from Curnegie
Institute of ledmulo .oue ou full- timé leave, taught the 1}(1\'unccd
ladgment courses in Emlrbh and’ hisfory during 1959 G0, while the
%0 high school teanl}erb they replaced tnuvht at Carnegie. The

exchange was precéded by a 4-weel sumnier planning institute at

Carnegie. for teachers of Bnglish and histéry. .

Groups in 7 New® York, .\%xth Carolina, and Virginia are stud\m«
‘the Advanced Placement Program as one of the pluns for enh.ulunw
the programs of superior or gifted students.  The New York State
Department of Education hus approved the program as a plan for the
-edugation of the gifted und, ns previously noted, sponsored Advunced
Placement Workshops during the summier of 1960. The Governor

and legislature of North Caroling sppointed a commission to study

programs for the gifted, including the Advanced Tlacement Program.
The Virginin General Assembly pusbcd a resclution, to study the
program us a.<ucthod for encouraging caupable students to work to
full capacity. : -

An additional stimulus was given by the Rockefeller report,
which recomniends the “Advanced Placement Program as oue way to
prunde challenging study for young peoplt, ‘of outstanduw ubxlxt)

.. # .
.
.

«The chunging attitudes of the colloves toward advanced placement

" make it difficult to keep abreast of current policies whicli vary from

one institution to another. Of 360 colleges surveyed in the spring of
1938,7 150 granted plucenmient and 210 granted both placenient and
credit to students who had sut.w»full\' completc d.tdvanced place-
went courses. and had done creditably on the examinations. ~Of those
ollure's which granted credit, sonie pluucd restrictions on the amount
but'most granted the credit with no limitations.

"The policy for £r anting credit runs tie ganiut from advanced place-
ment.with u p0>mvc declurution of fno LI‘C(]lL” to the granting of as
much as a year's acccleration. The colleges which have had the
longest experience with the program scem more likely to grant credit
without™ reservation. In many institutions,. consldorable variation
exists among the departments *with respect to adwnced placvment
or the grnuunw of credit.  Thus, an institution may have a,blanket

policy, or.t may hLave policics which vary from one dcpnrtment to’

another s ‘
[ .
$ The Pursuit of Erxcellence, op. cit., p 31, - T ’
1 David "A. Dudley, " The Allvanced Ila’&m‘ ent Prugram,’” « The Bulletin of the Natidmzl Association of
Secomdgry-School Principals, Vol. 42; Dec. 1958, p. 3. Y '
. he . -
. N}
. . * pa—
l~ . - .
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‘6 "' . ' ADVANCED STANDING -~

« General policies in institutions include the following: *° '
. Placement in an advanced course with credit for the prerefjuisite

. Placement .in an advanced course with no!“credxt for the prerequlsxte

. Credit for one semester of the freshman course. ’
. Credit for a parallel course. .

. Credit toward the general education requirements. ! :

. Noo credit but exemption from the general education rquiirements.

A limit in the amount of credit awarded.
Unlimited credit awarded. .

. The award of credit dependent uPon the succedsful completion of one or
two semesters of college. & :

.
G U e WO N e

.

© ®

10. Advanced placement or the award of credxt vahdated bz departmental
e s ~proﬁcxency etammatlons LT e R

. . The followmg\e}amp}es of practlces at specnﬁc institugions illus-’
R trate. this yariety of policies. . One of the various procedures at ¥ale
Umv&mty enables successful students to obtain exemption from ‘one
. or more of the distributional requirements taken by all degree candi-
" dates; the exomptions may be converted into course Credits at the
end of the freshman year. The University of Michigan grants to
successful advanced placement candidates credit up to & maximum of
A 16 semester hours of which no more than 8 may be.in any one exam-
- ination, area. - At Haryard,” Prmceton and Yale universitjes,
- i students who earn advanced placement crcdlt in three or more year
courses may . qualify for sophomore standing. At Dartmouth
.,College sophomore standing can be achleved hy students who earn
‘credit for five or more term courses spread over at least three differont
_subject areas. Columbia® Unjversity grants’ “idvanced placement ‘
credit on the basis. of the student’s score on the Advanced Placement -
. Examination and his “college performance dpring the freshman year.
. . 'The maximum amount ofcredit_that may be earncd is 24 ‘points,
. applicable-to the 126 points requnred for graduation., The French,:
. . .Qerman, and Spanish departments gf Ohjo State Un1vers1ty‘ place
successful advanced placement students 4n advanced courses but the
award of credit depends upon their performance on the departmental :
proﬁmency examinations. .The biology department at the University,
however, grants credit on the basis of the Advanced Placement Exam-
imations, but advanced stat{dmg is *dependent wpon performance on
the (Iepartmental proficiency examinations.
Just ag the policies for granting credit vary, so do the crntena.'
‘ For e\rample Harvard and Yale universities <have similar policies
. " with regard’ to qualif ieations for awarding sophomore standing, but  *
*  their criteria for gramting. .credit differ. Harvard automatlcally grants’
* credlt in most departments on the-basis of a score of 3 or. tgore on the '

oo | . » 13- Co
! ~ N N . K e ‘ .
’ ” 5 - R
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R
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THE ADVANCED PLACEMENT PROGRAM . ) 7

v

Advanced PlaCement Examination, \\hxch is also one of the criteria

at the University ok Michigan. Yale and the University of Colo=

radorequire a grade of 4 or 5. Dartmouth and’ Princeton consider
the composite of a numnber of factors, among which~-are,the results

of the CEEB Advanced Placement and Achievement . tcsts and the

high school record. - .

Among the reasons for diverse policies aré the dlfferences in the®

course content of the freshman curriculum at the collcves and univer-

«# dities, the attitudes. among fg.cultms toward plans which break from

. the traditional, {llt.ll .viewpoints coneerning enrichment and*accel-
Seration, and the demee of acceptance of the Ad\ anced Placement

: 'Emmmatlons . . .

o Curricular variance at the iristitutions precludes ‘a standard prac-

" tige in advanced placement practices. For cXample, the content of
the Advanted Placement Examination in mathematics is caleulus.
‘Therefore, the successful student may be placed in the sophomore *
course iu a collme wiichincludes calculus as part.of its regular fresh-
man program, ot in a junior course where calculiss is the sophoraore
mathematics course. Fach insfitution adapts the program to, 1ts
own curriculam. -

Although the first' reaction of colleoe facultics is to be- cautxous
toward relaxing curricalar requirements, experience with the program

* seems to help overcome initial reluctiince, and the degree of accept-
ance seems to be.related to the number of advanced placement stu-
dents enrolled. The same anay be said for the formulation of policy.
Colleges 'and universities appear hesitant about establishing formal

ohcxes until after they have had actual experience with the programi.

Some college and university ‘staff 4mmbers feel’ that acceleration - |
may act at cross purposes with institutional objectives and result in .
sacrifice’of breadth and depth of study. This opposition to accel-

_eration often contributes-to a conservative attitude toward the grant-
ing of credit for advanced placement courses. Experience shows,
bowever, that few students finish high school with enough advanced
placement courses to accelgrate theit college careers to any large
extent and that, of those who do quahfy for as much as & full year’s
acceleration, many elect to stay in college 4 years. For example, a

survey of the'plans of 97 students who qunhf ed for a full yer's ac-
ccleration at Harvard between 1956 and 1958 showed that 34 students
intended to remain in college + years; of the remaining 63 students, '
16 had not formulated their plans, 45 planned to go on to graduate
or professional school, and only 2 students expected to enter immedi-
aLely ¥pon_eareers rxfter graduation in A years.®

'Edwaqi T, “ licox, A Report o the Faculty on the Proaram of Adranced Standma Camtrilge, Mass.
Harvard College, A pril 1, 1959, Table IV, p. 12, v
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! Co The recognition’ of the advanced placement courses as college-

) Tevel ,work probszly is;the most important factor contributing to the
success of the ‘program. College action with respect to advanced
placement and credit hinges upon such recognmon The granting of
college credit for creditable performance in the advanced placgment
gourses and examinations actually indicates the scceptance of ‘ the
courses as of college caliber. The program director at Harvard

v College makes the following statement about the reasoning - which
, underlies Harvard’s policy of granting advanced placement credit
Wlthout reservation or further validation:

e

. . . no proféssor teaching a middle-group course would think of re-examining

the sophomores who tome to him from the freshman courses in the college. It

is not necessary to get an honor grade in a sophdmore course before receiving

credit retroactively for a freshman offering; a student does not have to take a

second-year English tours®in order to get credit for the first-year English

course, and 80 on. The policy decisions [at Harvard} with respect tf college

~ courses thken in secondatv school thérefore st&&dnrectly from parallel polici€s
‘with respect to courses taken in the college itself.® '- - +

Another question arises from the fact that some staff members are
reluctant. to accept the Advanced Placement Examinations as a
measure for the award of credit. Review of the examinations and:
other data regarding the student are available to the institutions,

. however. Harvard, which accepts automatically the score earned
"on the Examinatiops as a hmatter of administrative ekxpediency,
believes this is sound policy, but notes that its continuation depends’ ' .
~ upon the procedures and standards for grading the examinations.!®

o \\‘ -,

i Some Evaluative Data of the Advanced Placement Program .

. Astudy of the 1954 advanced placement group by the Educataonal

» Testing Serwc&“ shows that, of those receiving credit at one of the

original 12'colleges, 45 percent stood in the upper sixth of their colIege

classes and that their performance was higher in the courses Which

. " were pgeceded by advanced placement courses. .
* ~More recent reports from individual institutions also show that
. advanced placement students have been doing creditably. Harvard,

which enrolls a large number of advanced placement students (a
third of the 1958 entering freshmen were advanced placement exam-,

inees), finds~that “Advanced Placement students are doing well in

advanced courses—considérably better than undergraduates whosp

. preparation was a Freshman course at Haryard.”* Evidence of

. 'Edwad T. Wllcox,“Advanced Placement at Harvard,” College Bourd Imim, No 41, Spring 1960, p. 18.
e . Wibid,p. 0. . -
1t Bayes M. Norton) "* College,Admission With Advanced Sianding: Report ot.the Commlttee on Chem-
istry,” Jeurnal of Chemical Education, Vol. 33, May 1956, p. 233,
1 Edward T. Wilcox, 4 report to the Faculty on the Program of Adeanced Standing, op. dt p. 10. .

FRIC. . - 15

. ‘e .
A FuiText provided by Eric .4 . .




+

.
M

~lTHE'ADVANCED PLACEMENT PROGRAM o 9

creditable work are the grades earned by the 806 students (1954-58)
who took sequent advanced courses™ during their &§st year at Har-
vard: 29.6 percent earned A; 40.5 percent, B; 24.6/ percent, C; 3.8
_percent, D; 1.5 percent, E.1

Compared with the number of all advanced placem capdldates,
relatively few Harvard students have qualified for sophomore standing:
2 students received sophomore standing in 1955, 13 in 1956, 33 in 1957,
55 in 1958, and 84 in 1959.%5 Of the 48 students who aclueved sopho-
more standing between 1955 and 1957, “72.9% were on the Dean’s
Jist, as against 39.2%, of the College as a whole.” ¥

A Décember 1957 report from Massachusetts Instltute of Tech-

" nology concluded that the academic records of the students who

."

-

received advanced placement credit had been “good to superior”
and that they experienced little difficulty in the advanced courses.
The report stated further that all of the advanced placement students,
’Whether or not 'they received credit; “show, in general, high abxhty
and moderate to high achievemeént. Apprommately 30 percent .
have established academlc records which place them qn the Dean ]
List.” 1™ .

The repért also includes the following three examples of how the
program helped individual students at M. I_jl. One was able to take
graduate subjects in mathematics in his junior and senior years by
early completion af the prerequisite sub]ects in‘his field. A sophomore
given credit and placement in mathematlcs and-chemistry was using
the released time to take more subjects in philosophy "and literature

* than he normally "would have. A freshman who received advanced

plaGEment in chemistry, physics, and mathematics could plan to,
complete the requlrements for the master’s degree m mathematlcs in
4 years.

A statement headed “‘Opportunities for Sliperlor Students at
Williams College” appeared for the first time ip that ‘institution’s 1958
catalog, although advanced placement had been used there earlier.’®
A 1959 report notes that the advanced placemenf students have done
well ingthe advanced courses at Williams and that their good perfor--
mance has encouraged faculty members ‘to become. “‘more aware
thﬁever before of superior students and of the need of domg some-

&

S,
B Sequent advanced colirses are tﬁose which follow, dlmctly the collegotevel work dore In secondary
school, .

1 Edward T. Wilcox, ““ Advanced Placement at Harvard,” op cit., p. 20.% ,

18 _Admission to Harcard College, A Report by the Special Committeoon College’ Admission Pol!cy Cam
bridge, Mass., Harvard University, Eeb. 1960, p. 42.

1 Edward T. Wilcox, A repott to the Faculty on the Program of Adranced Standing, op. cit., D, 12.

17 David A:Dudley and Eugene R: C'hamberlain, ' The College Board Advanced Rlacement Program—~—
A Progress Report,” California Joumaz of Secondary Educauon, Vol. 33, March 1958, p. 184.

‘W Iid,, p. 185.
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thing specml fm .tlu-m i fr ‘slunun and sophomore years as well as
in junior and senior years.: pio
The four students who xecélv d advanced placemeut in history at
Williams in 1954 graduated with, honors—three in' history and one
in,biology. Of the students who took the advanced history course moeo
1957%.none received «rrndes lower than C the first scmester zu&d all =
received B or above the’ seéond “semester.?
In general, reports from ‘the high schools lLave been enthusihstic.
Newton Iigh Scho 1 (\Massachisetts) reports sbout m“'ﬂ“r‘o" place-
ment students that: ° . - '

Emotionally they arc proving to be more matyre than their fellows, better
. able to accept the challenggs to their intedijgeice and curivsity, less inclined to
bunt forgxcuses for not stud\m"' Lo ' .

Comments quoted from alumni of, the Bron\ Hwh qchool attest
their enthugiasm und indicate that advunced placement:couries were
at least as good as first-year colleve courses, broadened” student _
outlook and merease& apprecmtlon for learmnv*-

e

Problems Encountered in Advanced Placeme‘nt Programs

Althouvh in essence the procedme of advanced placement seems
-—simple, pxoblems atise because of diverse standards coupled with
- * rather uniform methods of measuring ecredit. !

Among.the problems causéd by the diversity of educational stand-
ards and"pomted out at the Advanced, Placement Admiristrators’
Confereiiges”is the transfer gf advunceq placement cryedit from one _
college to emother. Review of the AdvancedBlacement Examinations

. I8 the pohcy of many colleges ‘which give m(‘fml recognition for this
work, but the examination of the transfer student may not be avail-
able for this purposé. Thus, there ‘arises the question of;, whether
the secondinstitution will accept advnnced placement credit by
transfer- on the same basis as’ it accepts other credit or whether 1t
will follow the polmes it uses in evaluatmv its own advanced pluce-
ment students. . ¥ :

The spemfi(, colirse requirewments for admission to some vmduate
and professionul schools and ROTC units may also cause problems
‘as the number of undcrgraduate ‘hools pnrtlmputmv in the Advanced

¢ Charles R. Keller, Supcr{or Students at Williams College, May 1959, (Mimeographed.)

e} . Adranced Placement Ezaminblions in History. Talk glven at the Fourth Yale Conference on
the Teachmg of the Social Studies spogsored by the Yale University \iaster of Afts In Teaching Programn,
New Haven, Conn , April 4,1959. (Mimeographed )

a1 Harold B. Gores and Leo Barry, **College-Level Courses ip Seoondam Sehool,”” Reprint of Collcac

o Bourd Reriew, No. 23, Wintet 1956, 9. 3.

2 Alexander Brelnan, ** The Schioul dnd Coll: g8 Pro;zram of Admission with Advanced Standing,” Htgh
Points, Vol. 33, Dec. 1956, p. 21, also, Edward Frankel, " The Admnco(l Tlacement ngran?an Blology,”
The Amcriwn I}zology Teacher, Vol. 21, Dee 1099, p 355,
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"Placement Progmm incredses. With regard to the ROTC units,
Princeton University reports that advanced placement credit in
mathematics and physncs meets the speclflc requirements of its
various ROTC upits.®

The program director at Harvard points out ‘three prgblems which
may'be intensified for advanced placement students: (1) Some stu-
dents who skip the freshman year may not have backgrounds in*~
certain subjects which normally begin in college (e.g., philosophy,
social relations, economics) ‘and may restrict their fields of concen:
tration to ‘those subjects’ Yof precollege famﬂmrlty, 2) accelemtlon
may unduly affect initial *choice of majors or may make changes in
fields of concentration difficult; and (3) departmental reluctance to
credit advanced platement courses toward the field of concentration
may result in overconcentration.?

In the high schools, advanced placement problems stem principally
from fadtors related to school finances. Participation in the program
has been confined for the most part to independent schools and td¢
relatlve'ly[l rge urbart scho Is.. It has been’ difficu to ‘attract rural
and small'schools )nto the %rovmm because of_ the cost of providing
‘additional instructional staff ana facilifes. Even those bigh schools
.which -otherwise have the facilities fo offer the‘}qurses sometimeés |
have the problem of a teacher rati whlch is not flexible enough to
permit scheduling classes for advapced placement. students.

Alth\ough thé Advanced Placement Program has progressed rapidly,
its impact in terms of numbers ig still relatively small. Its greatest

contribution is qualitative, and it is for this reason that it should be
:commended and encouraged as a means of allowing supenor students
to progx‘ess accordmg to their capacities. If the program continues
to grow at its present rate, its influence on teachlng-leamlng tech-
niques could extend to the .total student enrollment in the high
. schools. At the same, time, & substantial dumber of advanced place-
ment students in the colleges could,raise the quality of many courses,
or could result in gn expansion of independent study or honors pro-
grams. N

There is one danger that some colleges and unlversmes may en-
counter, however. The growth, of advanced placement could. cause
“changes 'in admissions policies to the extent that competition would
eliminate talented students who did not have access to advanced
placement courses. Institutions which fac3 this problem may need
“to adjust their admissions policies nccordingly.

k4

2+ Advanced Plnocmcnt and ,Stnndlng. 1959—1960," Omcml Rejister of Pr':}cmm Unlcmxty, Vol. 60
Supplement, May 15, 1959, p. 1. b
34 Edward T. Wilcox, A Report to the Kacully on the Program of Advanced Standiny. 0p. cito, P. ‘14-15.
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Other Programs of Advanced Standing

The Advanced Placement Program is only one of several procedutes
which the colleges employ to enrich the programs of superior students
throucrh advanced standing. The organization, natioual character,
and publicity of the program adniinistered by the College Entrance
Examination Board make it by far the best known. L\everbheless
some colleges and universities h&v}? developed their own mdependent
programs of advanced standing L’ﬁ‘order to meet the needs of their
particular commiunities. “Many of the institutions which have de-
veloped such programs also participate in_the CEEB program. -

Somewhat like the~CEEB Advanced Placement Program is the
Statewide Cooperative Program for Superior Students in Connecticut.
This has been administered by the University of Connecticut sincé
1955-56. In this program, qualified teachers in certain approved
high schoals supplement the reguylar high school work.of eligible
students with material re ularly mcluded in the freshman courses of
the Umversnty Student? who S;ltlsfilCtOI‘lly complete the courses
receive full college credit from the University. During the first year,
75 %o 80 students from 9 high schools participated. '

Unlike the Connecticut pl'ogmm and the typical proggam sponsored

by CEEB; in which the instruction in college-level work is given by
the h;gh--echool staff, other forms of advanced standing have been
‘established in which the colleges have the major responsibility for

enriching the programs of hlcrh school studgnts. For example, the
College Supplemental Pro ra‘in In American History, sponsored by

the Umverslty of -Rochester, extends the Advunced Placement- Pro-

. grant to_able students in smaIl high schools which casnot feasibly

offer the courses. This program supplements high school work in
American history through special classes taught by the Uniyersity
staff and directed toward preparation for Advanced Placément
Examinations. : )

Another form of advanced standing is used by colleges and univer-
sities which permit superior high school students tontake regular
freShman courses concurrently with their high school studies. Among

those reported are Brooklyn College, Olno State University, Uni-

versity of Akron, Umver51ty of California (Berkeley and Los Angeles),

the University of Illinojs, University of Minnesota, University of

Pen,ns)lvzmia, University of Redlands, and Washburn University
;I‘zpeka: A recent survey in California reports that 28 of the

Staté’s junior colléges have such programs for gifted high school

students.® The survey revealed further that'student performance

has ranged from average to superior. ]

__—!-

24 Colk, e-1ligh Schuol Lialson for the Talented,” The Newsleller of the Inter- Unitemu Commilleeson the

Superior Student, Vol. 3, Feb, 1960, pp 25-26.
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ﬁrooklyn College began its audltmg program- in_February 1958.
Under the progrant, qualified high school seniorg may take freshman
courses either for credit or as auditors. By June of 1959, 54 students
from 6 high schools had gartlclpa.ted 42, compléting the courses Wlth ,
. c;'edlt and 12.as auditors.® = *°
 Ohig State University adxmtted four tudents from the University
High Sehool to math-emat;cs courses in 19§7-58. Durmg the summer,
the program was e‘ipanded and, 11 students from nine high schools
enrolled in 10 courses distributed among eight different departments:
Although the progranuhas been successful, it is expected to be replaced
by advanced pIacement courses in the local high schools. During
its ﬁmt 2 years of. operation, the program admitted 58 students who
took 103 courses with a grade-point average of 3.41° (A=4; B=3).
In the fall o( 1958, the Unlversx; of California, Los Angeles, per-
_mitted 40 superior students from two nearby hlgh schools to Lake uni-
, versity courses.” “These 40 students completed 73 courses totalling
223 units with a grade-point average of 3.3 (A=4;B=3). No grade
was lower than C and 188 units were B and above. During the spring
semester, 39 students partlclpated These students took 63 courses
totalling 184 umts and earned a 3.48 grade-point average, -
~° 7" Since not all of the gtudents intended to enroll st UCLA, inquiries
were made to find out whether the credit would be'accepted by other -
1nstitutlons All but oné of the colleges'in which the studnts in-
tended to enroll agreed to accept the,credlt The dne college planned
* to validate the credit by a proficiency examination. Because this first
* year was considered experimental, student fees were deferred by the’
University.
In 1959-60, participstion:in the program was extended to a11 publip
and private hlgh 'schools within 8 miles of the UCLA eampus. From
11 cooperating schools, 92 studentg participated in the p rqgra}n Dur-
ing ¢he fall semester, these students completed coursés’ totalling 510
units and earned a grade-pomt average of.3.4. Again no grade was
below C and 451 units were B and above. Unlike the ﬁrst,year the
Uaiversity did not-defer its fees for these studerits; howe\rer funds
~+ were available for those who indicated financial need . .
i Reports from UCLA show that the students performéd -as well, or
better, in their continuihg high school studies as they did priordo their
partlelpatlon in ‘the prggram on the college campus. ONthe first
group, many were National Merit Scholarship finalists and rgcipients
of other scholarships and prizes. A report from the Student ounsel-

a

1yn Collége, p. 51.
11 ElfSobel, “UCLA’s Spe'éal Program for High School Students,” The Ncwsmtcr o] the Inter University

—r <
% -4
, 1 Biennial Report of the Rre:fdmt of Brooim College for the Academic Years 1957-1959. New York, Bmob
Committee on the Superior Student, Vol. 2, Nov. 1989, pp. 14-17.
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ing Center of the University * quotes student comments mdlcatlng
«that the program provided an effective brldwe bet\\eenthwh schoel ™
and college life, broadened student intercsts, stlmulated lemmng, anfl,_
. improved learning habits. The Center report m(’hcated further. that
the students felt a personal gain by having available such canpus re-
sources as the library, lectures, and plays. L )
Among the mstltutloua reported to adiit superior Ligh school stu- =_
dents to summer sqssmn courses are the University of Arizona, the -
.Lmversn,y of Louisville, Vanderbilt, Purdue, the University of Mis:_ -
souri, Northwestern at Evanston and Stetson University. .
Stupported by a grant from the Carnegie I*oundntlon, the Univer-
.~ sity of Louisville initiated an’experimental program in 1958 to admit
high school students to the college for summer study.®® Forty stu-
- dentsAvere selected for participation from public and. parochial high
_schobls in the area and were awarded scholarships to attend the two
B5-week summer sessions.  Each student took ‘ane 3- or 4-hour cour
“The 39 students completed 78 courses, reteived A in 25, B in 39,
Cin 14.
) . In geheral the exténsion of umvermty facilitits to hmh schoopl
- . students is particularly hélpful in those instances where superio
students attend secondary schools which dq not have the facilitiée-fo .
. . offer college-level work. There are also other adygntages in prog‘ra’ms B
- ngen under college or umvgrsmy auspioes, * Thé ogport,ul—umlﬁiy
in the-aetual college environment, besides. providmng” challenging ex-
perience, helps make adjistment to- ‘the first full year easier. The
> high schools, can initjate - ‘and conduct the programs®with relative ,
ease and little expense although there is the problem of scheduhng
classes to permit time for commuting between, high school and college.
The colleges do not have to use supplemental measures of 'student
- achievement to determin whether the courses are of college calibér, 1
inasmuch as the courses are part of the regular curriculum. The
chief disadvantage #s to the high schools which mlssﬁthe stlmula‘ttng
~ 4 .  experience of-offering college‘level work

As?“‘

.

s

P A

"\ Colleges and umversmes which offer advanced standmg, .either
‘. i through coopemtlon with the JAdwanced Placement” Program of .
o through the opération of their own programs; recommend it as one
= ‘means of permitting able students to progress at rates of which they

‘ Summary . RN

’ £ A [N .

1 Afemo from UCLA Student Coynseling Center, May 1959, (Duplicated.)

# J. J. Oppenhelmer, “Expefiment at Loulsville,”” The News{emr o/ !he Inter- Ur vmity Committee on
" ’ the S‘upmqr Student, Vol 1, Oct, 195%, pP. --8
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are caps.ble ,They report tlgt advanced standmg programs stimu-
late and motivate superior students to supplement -or replace what
could otherwise be for them a tedious or “unifispiring ‘program_ of®
" study. Other advantages of thespattern “of advanced standing are:
1. Communication between scho?ls and colleges i is facili ted through the meet-
.ings between high school and college teachers. Their mutual concern over J
- reducing the amount of duplicail)m in the aca ic. programs of superior
students is a major contribution toward bettep articulatiqn between the high
schools and colleges and better clﬁriculum‘ anning abboth le\?els. ®

2. The nature of advanced standing requires that student programs be planned
.individually, to conform to particular abilities, needs, and interests. This
individual planning may result in improved teachmg and learmng methods
for all students.

, 3. Advanced standing enables students to extend their collegxate studles to
areas for which they might not otherwise have time.

4. Acceleration by means of advanced standing programs assxsts studéhis finan- .

clally‘)y permitting them to reduce the time needed to complete work for”® - ’
the degree. AThe financial savings may help some students to pursue gradu— s
=~ , % atestudy which they might othbewise have been unable to afford. ]
. Currently, the College Entrance Examination Board hes assigned™ * _
a research asgocigte to study its Advanced Placement Program. The’
present glans includle.a survey of a representative groyp o ipstitu-
. tlons to“determine the reasons.for partlcnpatlng or not partlclpaﬁng .o

in the proo'ram, .a summary of the accomphshments of the pantlcn-
patmg high schools, an analysis of the curriculums and examjnations

, based on the oplnxons of scholars in the respective fields, and a’sta- °
T tistical analy sis of the scores. S

. A comparative study of the various advanced $tanding progmms»

would,be impracticable uniil moradata are available. _ At the pzesent

time, there-are insufficient dafh to show the extent to whlch the var-.
1ous - programs complement supplement or overlap each otﬁer - &
] Although’ advanced standing in general has arrived "at the pomt
where it can be recommended with reasonable_assumnce there is a.
"nottceable lack of evaluative data. . The reports from the few institu-
tions which haVe published data about the progress of stud ddnts who
earned advanced standing indicate a confidence in the philosophy
behind advanced standing practices and a_gonviction that the pro-
grams are highly successful in achieving “heir goal to enhance *the
education of superior students. However, there is need for ob]ectwe
data from a greater aumber of partlclpatmg institutions. Such reports
not oply would help in developlng educational patterns to &ccomm0~
. date the superior student but might cenceivably contrlbute to.im-~

3

0

R proved teaching-learning techniques and new curriculum ‘theories <
_applicable fo all*students. . y -8
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Among questions still to be answered are the following:

1. What are the reasons or philosophies which underlie the various policies and
procedures for granting advanced standing in the institutions?

2. What evaluative procedures should be used to measure the effectlveness of

° advanced stundmg? .

3. What is the effect of ud\unced,standmg on the socml udjustment of the
participating high school and college 5tudents'7

4. What is its effect on the total acedemic prggram in the college or university,

" including admissions, curriculum outlines, and graduation requlrements?

5. How do advanced standing practices afféct the ,total teaching- leurmng ph-
mut,e m the hlgh schools and colleges? .
" - . . S
. - . .
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. APPE\IDIX
% v ", .

Advanced Standing in Selected Colleges and Universities

-

. THETOLLOWING DESCRIPTIONS summanzmg advanced sfanding practices

- .. in'selected mstxtutxons are intended to be dlustratne,only, since a numbyct of other
institutions also have programs of advanced standing. For further information,

_the interested reader should consult the publications Jisted in the footnotes or

write diféc&}y to the jndiyidpal institutions.
* !

-
~ »
.

. . Brooklyn College! - oo : L

In addition tothé auditing program wlu&l permpits able studenty to takescollege

. courses while completing high school, Brooklyn Collcge begah to offer credit in
February 1958 for college-level courses ta ht in the high schools. In the begin-
. ning, the credit was validated by the ‘eqfirse examinations of the Coltege. In
“ 1959, the College disconiinued giving validation cxaminations and ‘now grants
advanced placement on the basis of the scores an CREB Advanced Place-
ment Emmmatxons, supplemented by specific rnqum.meuts itdgome departments.

. Qomll Um-ver;zty : - - N

™ Within the College of Arts and Scicnees, freshmén’ may qualify for advanced

. . placement or credit\through creditable performance an the CEEB Advanced

Placement Examinatidns or, in some subjcets, on course examipations givén by the

college departments. Advanced placement is offcred in English and foreign lan-

4 guages. Adyanced placcment and eredit for introductory courses may be carned
in biology, chemistry, histoty, Latin,K mathematics, and physies.”

Dartmouth College } o .

At Dartmouth, qualiﬁed students may be eligible for both ®redit and advanced
placement. The award of credit i3 determined by the departments on the basis
of the CEEB Achievemcnt and Advanced Placcment tests, the departmental
testsadministered during Freshman Week, school records, and personal interviews.

Freshmen who recaive advanced plac&n.ent credit for five or more Dartmouth
term-courses in threc or more subjcct areas may enter the sophomorc class and
are credited with a sufficient number of additional unspeeificd courses to make
up the total of nine normally carried in the freshman year! The students, must
meet the independent reading requirements of the sophomore yedr and the Eng-
lish, foreign language, and divisional distributive req\nrcments for the degree.
. Students who reecive credit for four Dartmouth term-courses in two subject

areas may rccc‘xve.a'full year of a;ivanced standing by fuﬁllmg the following con-

1 Biennial Report of the President of Brooklyn College for the Aoademx! Yean 1957-69. New York Bmoklyn
« College, pp. 51-52.
3 Adranced Placemmt of Freshfaen. Ithaca, N.Y., College of Arts and Sclences, Cornell University, 1956,
(Flier:) . .
3 Recognition of Ezceplwnal Preparation. Hanover, N.1l., Dartinouth College, April 1960, pp. 4-8.
- ’
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ditiohs before the beginning of the sophomore year: (1) satisfaction of the Eng-
lish and foreign language requirements and all but three of the division distribu-
tive requirements for the degree, of which not more than two are in any one divi-
sion, and (2) ‘eredit for tWwa courses in addition to the normal freshman program. .
Students who meet these requirements before thg beginning of the sophomose
year receive admission to the junior class and gfe credited with a sufficient num-
ber of additional unspecified courses to make up the total of nine normally carried
in the sophomore year. . - . v

Qualified Btudgnfs may also receive exemption fpdn the distributive require- .
ments. Although this doés not result in credit, advanced placement, or eligibil- >
ity for advanced standing, it does allow & wider choict of courses by eliminating
from the student's program the courses it which he has demonstrated compefence.

’Harvard University ¢ . Ve

.For any years, Harvatd and Radcliffe studegfts have been able to qualify for
advanced placement through departmental examination. Since 1954, students have
been able to achieve advanced standing by successful performance on the CEEB
Advanced,Placement Examipations. A score of 3 or better on the examinations

_ qualifieg.students for advanced placement in most departments. In French liter-
ature and+chemistry, the r(ﬂuir?medt is & score of 4 or better. Caleulus is q,
prerequisite for advanced pl ment in physics. Although these are no advanced
placement examinations in Fary Eastern history, Greek, music (hadmony), and
Ruséian, students may qua'lify for advanced standing in these subjects through
aepartmental examinations. . . ’ N

Students who receive formal advanced placement in ‘three orzmore courses

‘ _qualify for sophomore standing. Students who receive advanced placement in,

one or-two courses may substitute independent study, but the advanced stand-
ing in these'cases carries no reduction of‘ﬁg requirements for the 'degree. If the
callege work of these students is of honors quality, they may substitute independ-~
ent study for one or two courses in the form of expan ed tutorial graduate work
applicablt toward a higher degree, private research, gr similar activity not cov-
ered by undergraduate courses. > i " .

&
4

Massachusetts Institute of ‘I‘éch-nology“ ’/ : S ¢

Either through the Advanced Placement, Program or the M.ET. examinations
for advanced standing M.L.T. students may réoeive advanced placement and cred-
it in chemistry, English composition and literature, American and European
history, and mathematics. Because the advanced placement physics course usually
taught in the secondary schools does not parallel either half of the 2-year MIT.

*physics sequence, credit in this subject is infrequently granted._ Students who
‘have taken the advanced placement foreign language courses and examinations
are éncoyraged to move ahead to a level commensurate with their abilities. ™

- . f .

[ 4
Ohio State University ¢ . L. . .

/~ There are three ways in which students may earn advanced Btandirig credit at

«

Aruitoxt provided by Eic:

-

Ohio State Upiversity: the University placement examinations, departmental pro-
ficiency examinations, and the €EEB' Advanced Placement Examinations.

f

8 Adoanced Standing at Harrard and Redeliffe, Cambridge, Mass., Harvard University, September 1958,
(Fier.) . - . .
8 A Guide fo Admission with Ad d Placement and Creditat M.1.T. Cambridge, Mass., Massachusotts
Institute of Technology, October 1959, n e « o
¢ Adranced Placement and Cvedit. Columbus 10, Ohio, The Ohio State University, March 1959. .
< - ~
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The English, foreign language, and mathematics placement examinatigns ad-
ministered to newly admitted students provide well-prepared students with the
opportunity for earning college credit. The fqllowing excerpt from a report on
the platement process in mathama'tics is illudtrative of this procedure:

.+. Before the start of the Autumn Quarter of 1958, approximately 5000 Su-

denty took the mathematics placement test. The summary below indicates

each of the five classes into which students were separated md shows the ap-
_proximate “number of students placed in each class.

About 100 students were placed in Class 1. They received ten quarter hours
proficiency eredit and could enroll either for Math 418 or for Math 440, the .
.courses in analytic geometry and calculus, respectwely

About 400 students were placed in Class 2. Eath of these students recexved
five hours proﬁclehcy credit if he enrolled in Math 422, Special. The course
covers in one quarter the college algebra and trigonometrys which normallx
14
About 1900 students were placed in Class 3. These students may enroll either
_in Math’41§or in Math 421, the beginning college level courseg, each contain-
ing some algebra and some trigonometry. N
A stu teutatlvely placed in Class 3 by the screening _test is next given an
examination’ covering algebra and trigonomietry to decide if he is entitled to
advanced p]acemen; If he shows that he is outstanding in algebra and
trigonometry, he is plac'e’d in Class 1. If'he secms well prepared, but not out-
standing; he i§ placed in Class 2. Otherwise, he xemains in Class 3.7 -
A second means through which students may,earn eredit are the departmental
proficiency examinations that are sxmllax‘ to the final course examinations. Per-
formaxﬁ:e satisfactory to the department qunhﬁes the student for sdvanded work
and credit in one or more fields. Th’rough thls methodWay acqulre
credit equal to three full qugrters of cotlege work .,
Through crednta'ble performanee in the advanced placement courses and the
CEEB, ewamlnatlons, studpnts. may earn advanced placement and ecredit in
ohe;mstry, Engltsh Am&ican and European history, Latin, mzxthematlcs, and
physws Students may receive credit-in biology but advanced placement depends
upon their performance on the departmental proficiency pxaminations. Con-
versely, in Fren¢h, German, und Spanish, students may recdive advyced place- .
. ment for outstanding performance on the CEEB examinations but credit is
dependent upon their performance on thc departmental proficiency emmlnations.
Princeton Uniiversity 8
Decisions regarding advahced standing are madc at Princeton on an individual
‘basis, determined from the student’s performance on the CEEB Achievement
and Adyanded Placement tests and his school récard and recommendations.’

L]

< P}

Available to qualified students are the following: (1) advanced placement, (2) = .

credit toward fulfilling the distribution reqtiirements and the proficiency require-
ment in maﬁlematlcs or foreign language, (3) credit toward reducing the number
of elective courses in the upperclass years, permitting the subgtitutiqn of graduate
wdrk-or-independent study, (4) advanced standing (sop‘homore in the first year

. of residence or junior in the second) if advanced placement is earned in three or

&
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more aub;ects
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1TW. Wallnce Stover, “Muth P!aoement 'I‘ests Measum High School Pmduct ’ Ohio Schools, Vol. 37,,
My 1959, p. 42.

$¢Advanced Placeinent and Standing, ,1959-1960 . bﬂidal Register of Princeton Uhizeraity, Vol. 50 Supple-
‘ment, May 15, 1939, pp. 1-11. -
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. 20 ADVANCED STANDING

v

For many years, the University has administgred two plans of advanced stand-

ing which are available to superior freshmen. In the Three-Year Plan, the: .

student omits the sophomore year and receives the A.B. degree in 3 years upon
completion of the regular upperclass program. In the Special Program in the
Humanities, the sophomore year consists of junior departmental wOrk in history
or in one of the humanities departments, the junior year is devoted to senior
departmental work, and the senior .year comprises independent study in the
humamtlw apd culmipates in a senior thesis of substantial scopé and depth. .
finc N,

The College of Litegature, Scxence, and the Arts grants c@dlt for scores of
3, 4, or 5 on the Advanced Placement Examinations up to a maxnmum of 16
hours, of which no more thas.8 may be in any one examination ‘area. For a
score of 2, each case is evaluated mdnldually by the college department concerned.

Where the advanced placement course is parallel to onc in the.college, course

credit apphcable toward the University distribution requlremaﬁts is awarded.
For credit in courses not corresponding to any college course, departmental
credit is awarded and may be applied toward University distribution requirements
at the discretion of the Administrative Board. Plaeement is dependent upon .
the performance.of the student and on how closely the advanced placement course
corresponds to the college course. In general, students are not permitted to
take for college credit those courses corresponding to the adv anced placement
courses they took in hlgh school.

Umvefs:ty of chhzgan ’ ’ ¢

k4 .
.

Williams College 16
At Williams, students who have suceessfully ébrhpleted advanced placefnent.

" courses and examinations receive credit toward graduation and placement in

.

%

courses not ordinarily available to freshmen. Wlth the petmnssnon “of thé Dean,
advapced placement students’ may also register for.) more courses than is Jusually
allowed and thus can acdelerate their college programs. ’ )

Yale University ¥ vt . T ‘ ‘

-
The long-standing practices of advanced standmg at Yale have been brought

" -together to harmonize with the, objectives of the Advanced *Placement Program.

The hrochure describing Yale's policies notes . that able students may ennch
their programs , ’

. in many ways: immediate enrollment in advanced courses; earlier selection
of the area of major study:and, consequently, earlier association with those
faculty members who, will direct “the major study; omission of one or more ¥
courses during the later years of undergraduate study in order to concentrate
on individual research, selection of one or more graduate courses while still an
\mdergraduate combmmg Senjor Year with the first year of a graduate’%ro-
gram . . .; facilitating a year of study abroad during the undergra{]uate i/ears,
[and} . . . " acceleration for the student who obtains Course Credit for at least
three full year courses, either prior to entran¢e or delayed. 3

\d 4

’

L]
'\Gmeral Information on the, Granting a/%‘ollege Credit und Placement /or’ Students Emerirﬁe University of
Michigan with Experience in the Advanced Placement Program of the College Entrance Eramination Boerd,
undated. (Mimeographed.)
0 Williams College Bulletin. Willlamstown,"Mass., Willlams®vllege, Apri&1059 pp. 21725,
1 Adranced Plocement and Credit /or Entering F'reahman .+ New Haven, Conn,, Yale Unlversity, Septem
ber 1959, , < -
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APPENDIX.

A student automatically qualifies for.credit for a full year course by completion
of an advanced placement course or its equivalent and earning a grade of 4 or 5
on the Advanced Placement Examination. Credit n three full year ‘courses
provides the student with the opportunity to graduate in 3 h%stead of 4 years.
Students, who receive three or more coursg credits are classified as freshmen the

" first year and may enter the junior class the following year.

On the basis of their school record ‘and the results of the CEEB Achievement'
or Advanced Placement tests, students are awsarded exemption from related dis-
tributional requnrements which must be satisfied by all degree candidates. The
award of dlstrlbutlonal credit qualifies thé student for advanced placement in a
patticular afea of study or enables him to move into other areas. The recipient
of one or more dzst;lbutxoml credits may convert them into a similar number of
course credits if he malntains a strong record during the freshman year and applies
for the delayed credit at the end of the year.

In the 1958 freshman class of 1,007 students, 719 recexved 7,332 dlstrlbutlonal
credits and took 749 advanced courses. Course credit was awarded to 158 stu-~_
dents of whom 38 received credit for three or more full year courses. In-the 1959
freshman class ot 1,032 students, 759 received 1,479 distributional credits and

S took 1,036 adveinced*courses. Course credit was awarded to 216 students, of
whom 25 received credit for three or mare full year courses.

.




a ‘ BIBLIOGRAPHY

.
.

~

I3 ’ ~ . o 4

The . Advanced Placement Program in Independent Secondary Schools. Boston,
Mass., Natiodal Council of Independent Schools, May 1959; 40 p.

“Atlvanced Placement and Standing: 1959-1960,” Oﬁ'wxal Register of Princelon
Umversdy, Vol. 50, Supplement, May 15, 1959, pp. 1-11.

The Arizena Conference on the Advanced Placement Program and Science Ed-
veation at the Universily of Arizona, Tucson, Arizona, March 24 and 25, 1968.
34 p. i

. - . L .
Bridging the Gap Between School and .College, Eghluation Report No. 1. New

, York, The Fund for the Advancement of Education, 1953. 127 p.

Breinan, Alexander, “The School and College Program of Admission with Ad-
vanced Standmg,” High Points, Vol. 38; Dec. 1956, pp. 13-23.

“Cooperative Program for Superior Students,” The Unwerszty of Connecticut
Bulletin, Vol. 52; June 1956, pp. 177.

Bulletin of the tho Council on Advanced Placemept, Vol. 1; April 1960 pp. 1-4.

C’ollege Admssion ‘with Advanced Standing, Announcement and Bylletin of Infor-
mation. The School and College Study with Advanced Standing, Jan. 1954.
91 p. (Place of publitation not shown.) ¢

College Entrance Examination Board, Advanced Placement Program. New

. York, The Board, 1956. 136 p. v
, Advanced Placement Program Syllabus. New York,~The Board, 1958.
137 P -

, Establishing Advanced Placement .Courses in the Schools New York,
The Board Undated
, A Guide to the Advanced Placement Program, 1960-81. New York,
The Bosg‘ 1960. 11 p. .
- ‘6College-H1gh School Liaison for the Talented,” The Newsletter of the Inter-
Unwerszty Commiltee on the Superior Student, Vol. 3, Feb. 1960, pp. 20-26.
* (Published monthly during the academic year by the University of Colorado on
behalf of the Umversxty Honors Informatjon Service of the Inter-University
Committee on” the Super?or Student, Hellems 112, Umversxty of Colorado,
Boulder, Colorado.)
Cornog, William H, “Initiating an Educal 1onal Program for the Able Students in
< the Secondary School " The Sckool Review, Vol. 65; Spring 1957, pp. 49-59.

Douglas, ‘Edwin C, “The College Entrance Examination Board’s Examination

' for Advanced Placement in Mathematlcs,"‘ The Mathematics Teacher, Vol. 50,
\ Oct. 1957, pp. 45,8—61& .

“t

Dudley, David, A., “The anced Pfacemcnt Program ’ Cojlege aﬁnwd Univeraitij,
Vol. 34, Winter 1959, pp. 171-79.

and Chamberla;n, Eugene R., “The College Board Advanced Placement

Program—A Progress Report,” C’ahforma Journal of Secondary ‘Education,

Vol. 33; Mafth 1958, pp. 183-85.

22 s .
&w -~ »
O \ ~ ‘ ) ) )

ERIC | . Ed9




BIBLIOGRAPHY - - 23

- N ]

Elicker, Paul E., ed The Buttetm of the Natzonal Assoczat;on of Secondary School
- Prmctpals Vol 42; Dec. 1958, pp. 1-171. . .
Frankel Edward “The Advanced Placement Program in Blology, The American .
Biology Teacher, Vol. 21, Dec. 1959, pp. 351-58. .
” Furniss, W. Todd, “The University, the High Schools, and the Superior Student,” .
Educational Research Bulletin, Vol. 37, Oct. 8, 1958, pp. 169-71., .
Geftner, Saul, “Teaching College Chemistry to Selected ngh—School Seniors,” )
Journal of Chemical Education, Vol. 33; May 1956, pp. $41-43. v
General Education in School and College, Cambridge, fMass., Harvard University
Press,r 1952. 142 p.
Gores, Harold B. and Barry, Leo, “College-Level Courses»m Secondary School n
College Board Review, No. 28, Wrnter 1956, pp. 1-6. (Reprmt)
“High School Students Earn Credit Toward University Entrance,” The Bulletin
of the National Association of Secondary-School Prmmpqls Vol. 42,*February
1958, pp. 86-88.
Keller, Charles R., “Artlculatlon," Harvard Graduate School of Education Bulletm,
September 1958 (Reprint.) :
. “A Dynamic Eighth- Grade,” The C'learmg House, Vol 34, Nov 1959,
’ PP- 131—33 (Reprint.)

- , “Let the Teachers Meet,” "Association’ of Amerzcan Colleges Bulletm, Vol.
*44, March 1958, ppr 21-25.
, ‘“Piercing the ‘Sheepskin Curtarn,’ " College Board Review, No. 30, Fall
{1056, pp. 19-23. ..
, “Superior Students at Williams College,” May 1959. '(Mimeographed.)
McCulloch Samuel C., “Discovering the Talented Student: Liaison with the
ngh Schools,” The Newsletter, of the Inter-University Commzttee on the Supenor
Student Vol. 2, Oct. 1959, pp. 15-18. ~
Norton, Bayes M., “Co}lege Admission with Advanced §tandmg The .Exami-
nations in Chemxstry, 1954—55 " Journal of Chemical Education, Vol. 33, May ]
1956, pp. 237-41. .
, “College Admission with Advanced Stant#fig: Repert of the Committee «
~ on Chemrstry,” Journal of Chemistry Education, Vol. 33 May 1956, pp. 232-37.
- Palfrey, John, ¢ Is Acceleration a Threat to the Liberal Arts College?” The News-
, letter of the Tner- University C’_ommzttee on the Superior Student Vol. 3, Oct. 1960,
pp. 14-16. .
cor Paschal, Elizabeth, Encouraging the Excellent. —New York, The Fund for! the
- " Advancement, of Education, Nov. 1960. 80 p. '
The Pursuit of Ezcellence, Special Studies Project, Report V, Rockefeller Brothers
Fund, Inc., Garden City, N.Y., Doubleday & Company, Inc., 1858. "49 p. ’
Putnam, William S., “Advanced Placement in Biology,” The Amencan Bzology
Teacher, Vol. 21, March 1959, pp. 85-90. 7o .
Recognition of Ezceptional Preparatwn Hanover, N.H. ,,tDartmouth College, o
« April 1960. 20 p. .
Reichard, Joseph R., “The College Board and Advanced Placement in German,
The German Quarterly, Vol. 29, Nov. 1956, pp. 220-24. -~
Report of Colleje Entrance Examination Board Advanced Placement Administrators’
Conference, the Unwerszty of Michigan, June 18-June 20 1959. 17 p. (Mim- .
graphed) -

- ’

. ’

R I T N

. )




24 : ADVANCED STANDING

Report of C'olloge Entrance Ezaminafion Board Advanced Placement Administralors’

- Conference, Yale University, June 20-22, 1968 5 p. (\/Irmquraphed)

& B, Report of College Entrance Examination Board Advanced Placement Conference in
History, Yale University, June 25-28, 1959. .14 p.  (Mimeographed.)

, ]'he School and College Study of Admission with Advanced Slanding, Reports of
. Commitlees, 1952-53. Philadelphia, The Central Conimittee of the Study,.Aug
1853. 193 p..

Sobel, Dh, “UCLA’s Special Program for ngh Sclrool Students," The Newsletter
L. of the, Inter -L'niversily Commillee on the Superior Student, Vol. 2 Noy. 1959,
PP. 14-17!
Stover, W. Wallace, “Math Placement Tests Meagufe High Schiool Product "
Ohio Schools, Vol. 37, May 1959, pp. 42-43. N )
. Valley, John R, “Advanced Placement Latin E\amlnatron Candidates,” Classz‘iﬁ
cal Journal, Vol. 55, Feb. 1960, pp. 215-16. .
, “College Action on Candidates for Advanced Placement 4n History,”
Soczal Fducation, Vol. 23, ‘Nov. 1959, pp. 330—32 .
“College Actfons on CEEB Advanced Placement English Examination
Candrdates ” Enghsh Journal, Vol. 48, Oct. 1959, pp. 398-40L. .
, “College ‘Actions on CEEB Advanced Placerpent Langnage Examination
/e _ Candidates,” The Modern Language Journal, Vol. 43; Oct. 1959, pp. 261-63.
, “A Report on CEEB' Advanced Placement Mathematicg and Natural
Scrences Examinations Candidates, May 1958,” The Science Teacher, Vol. 26,
“ Oct. 1959, pp. 399, 401-02. , ;
Wilcox, Edward T “Advanced Placemeni at Harvard,” College Board Review v
No. 41, Spring 1960 pp. 17-20.
——, A Report lo the Facully on the Program of Advanced Stapding, Cambridge,
. Mass., Harvard College, April 1, 1959. 18 p, .

[}

-8

****\***‘****************

Addresses, by Charles R. Keller. formerly Director, Advanced Placement Pro-
gram, and presently Djrector, John Hay Fellows Program, 9 Rockefeller .
Plaza, New Yofk 20, New York. (Mimeographed.)

“The Advanced Placement Program.” Given at an instructional conference
- ‘ on the academically talented sponsored by the Vermont Education As§o-
 ciation and National Education Association, at Rutland, Vt., Apr. 25, 1959,
“Advanced Placement Examinations in History.” Giyen at the Fourth Yale
Conference on the Teaching of the Social Studies, sponsored by, the Yale
. University Master of Arts in Teaching Program, New Haélx ~Conn
. Apr. 41059, .
“Golden Trlangles—In Educatron Given at a meeting held under"the'
. auspices of the University of Pittsburgh’s Regional Commission on the
Interrelationships of Secondary Schools, Colleges, and Professional Schools,
SR Prttsburgh, Pa., May 26, 1959. ~ !
v “Some Historical .Musings.”. Given at the Advanced Placement Program
Conference for School and College Teachers of Histry, Yale “University,
v June 25, 1959.

f#What Can the Advanced Placement Program Contribute to the Dxcellence

.. of High School Education?” Given at a workshop of the New York- State

* ) Association of Secondary School Principals Conference, Syracuse,-NY

PR Dec. 14, 1959. “ .

i . -0 . ‘
7 £ :

. . . . . .
. . <
. . . ‘ -, .
. A . N ..
: : ~- .
*

- : . -,




